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ABSTRACT  

This study examines the role of instructional coaching and 

mentorship in the professional development of teachers and 

curriculum implementation through a systematic literature review 

(SLR). The findings indicate that instructional coaching has a 
significantly positive impact on teachers' professional growth, 

enhancing their confidence and openness to feedback. Effective 

strategies include classroom observation, structured feedback, and 
supportive communication between coaches and teachers. 

Challenges faced include teachers' resistance to feedback and the 

need for support from school leadership. This research emphasises 
the importance of collaboration among coaches, teachers, and 

school leaders to create an effective and sustainable learning 

environment. Instructional coaching and mentorship are 

recommended as essential investments for improving the quality of 
education and student learning outcomes. 
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I. INTRODUCTION 

In the modern educational era, the professional development of teachers has 

become increasingly crucial for enhancing the quality of classroom learning. One 

mailto:2023T1200@pwu.edu.ph


Southeast Asian Journal of Management and Research E-ISSN : 3024-8787 

Vol 3 | Issue 3 | Agust 2025 

 

 

approach that is gaining popularity is instructional coaching, which focuses on 

improving teaching skills through direct support from more experienced peers. 

According to Knight (2007), instructional coaching is a collaborative process in which 

a coach works alongside teachers to enhance their teaching practices. This approach 

is beneficial not only for teachers but also positively impacts student learning 

outcomes. Research indicates that schools implementing instructional coaching 

programmes experience significant improvements in student academic performance 

(Gibbons & Cobb, 2017). 

Instructional coaching also serves as a form of mentorship, where coaches act 

as guides and supporters in teachers' professional journeys. According to Rock et al. 

(2009), mentorship in the educational context not only assists new teachers in adapting 

to the school environment but also provides opportunities for experienced teachers to 

share knowledge and best practices. In this context, it is essential to understand how 

instructional coaching and mentorship can complement each other to create a better 

learning environment. 

In this article, we will conduct a systematic literature review (SLR) to 

investigate the role of instructional coaches in supporting teachers' professional 

growth and curriculum implementation. By analysing various existing studies, we 

aim to provide deeper insights into the effectiveness of instructional coaching and 

how this practice can be optimised to achieve better educational outcomes 

 

II. LITERATURE REVIEW 

Instructional coaching and mentorship have increasingly become central to 

teacher professional development, particularly in navigating the complexities of 21st- 

century education. Since 2020, there has been a notable shift in how coaching is 

framed—not merely as a form of support but as a mechanism for systemic change 

within schools (Zepeda, 2023; Susanto & Rozali, 2023). This conceptual shift 

underscores the growing expectation that coaches are agents of both instructional 

improvement and curricular alignment, especially in the aftermath of the pandemic 

when educators faced sudden shifts to digital and hybrid learning. 
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Empirical studies reinforce the effectiveness of instructional coaching in 

enhancing pedagogical practices. Gibbons & Cobb (2017), followed by Desimone & 

Pak (2017), provide compelling data indicating that coaching significantly improves 

teacher reflection. The enduring relevance of Joyce & Showers (2002)—who identified 

a 95% transfer rate of training to practice with coaching—demonstrates that 

personalized, sustained guidance remains essential for meaningful professional 

development. These findings align with the article’s own field results, where teachers 

reportedly improved in lesson planning and classroom strategy application, 

validating the role of coaching as an enabler of curriculum implementation rather than 

merely professional enrichment. 

Recent literature also highlights the importance of differentiated coaching 

tailored to teachers’ varying levels of experience. Cornett & Knight (2009) and Aguilar 

(2013) argue for the necessity of adaptive models, and their findings are supported by 

more recent evidence from Lee & Feng (2023). These insights mirror the article’s 

observation that novice teachers benefited more from direct, structured mentoring, 

while experienced teachers preferred collaborative and reflective engagements. The 

alignment between literature and field results here suggests that the flexibility of 

coaching approaches is essential for broader teacher acceptance and impact. 

The digitalization of coaching has gained prominence post-2020, with platforms 

like Edthena and TeachBoost facilitating coaching beyond geographic limitations. 

Kraft & Lyon (2022) observed improvements in teacher retention in remote schools 

employing hybrid coaching models. These technological advances directly support 

the article’s findings that online mentorship helped maintain teacher engagement, 

even during periods of limited face-to-face interaction. However, both the literature 

and the article acknowledge persistent barriers such as digital access disparities and 

reduced relational depth in virtual settings, which suggest that while digital tools are 

beneficial, they must be supplemented with strategic human interaction. 

Sustainability emerges as another critical theme in the literature, as 

demonstrated in the Finnish model analyzed by Sailors et al. (2020). Embedding 

coaching into school structures leads to long-term improvements in teacher retention 

and instructional quality. The article similarly emphasizes that consistent coaching 
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cycles promote a culture of shared learning, confirming that episodic or ad hoc 

mentoring fails to produce enduring results. This comparative perspective suggests 

that institutionalization of coaching is key to achieving scalable educational reform. 

Culturally responsive coaching is also emphasized in recent research. The 

Japanese “lesson study” model (Lee & Feng, 2023) and the Indonesian experience of 

integrating local wisdom (Rayendra, 2020) show that coaching must be context- 

sensitive to be effective. The article reflects this necessity by demonstrating that 

coaching efforts grounded in teachers’ cultural and linguistic backgrounds foster 

higher levels of participation and trust. This alignment indicates that coaching should 

not only consider pedagogy but also local values and communication styles to foster 

deeper teacher buy-in. 

Inclusion-focused coaching has gained momentum, especially in supporting 

learners with diverse needs. Studies by Sailors et al. (2020) document substantial 

improvements among English Learners through structured coaching programs such 

as SIOP. The article supports this by highlighting that coaches played an essential role 

in guiding teachers to adapt materials and strategies for all learners. However, both 

the literature and field observations caution that without adequate training, coaches 

may unintentionally perpetuate biases—suggesting that equity training should be an 

integral part of coach preparation. 

Resistance from teachers, often rooted in the perception that coaching is 

evaluative rather than supportive, remains a persistent issue. Rock et al. (2009) and 

Knight (2018) suggest strategies such as peer-driven coaching models to mitigate this. 

The article’s findings echo this sentiment, noting that resistance diminished when 

teachers were involved in shaping the coaching process. This consistency reinforces 

the argument that ownership and agency among teachers are crucial in fostering a 

coaching culture that is trusted and effective. 

Overall, the literature post-2020 affirms that instructional coaching is not a 

supplementary practice but a core strategy for professional growth and curriculum 

advancement. The findings across contexts align with the article’s field-based insights, 

reinforcing the idea that effective coaching must be sustained, differentiated, digitally 

adaptable,  culturally  grounded,  and  relationally  trusted.  These  conclusions 
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collectively support a broader institutional vision of coaching as both a professional 

and systemic intervention. 

 

III. METHODS 

The methodology employed in this research is a systematic literature review, 

which involves the collection and analysis of data from various academic sources to 

gain a comprehensive understanding of the researched topic. This process begins with 

the identification of inclusion and exclusion criteria for the articles to be analysed. We 

sought articles published in peer-reviewed journals that discuss instructional 

coaching and mentorship in the context of education, focusing on their impacts on 

teachers' professional development and curriculum implementation. 

Data sources were obtained from several academic databases, including Google 

Scholar, JSTOR, and ERIC. We used keywords such as "instructional coaching," 

"teacher mentorship," "professional development," and "curriculum implementation" 

to find relevant articles. After filtering articles based on the established criteria, we 

identified several articles that met the requirements for further analysis. 

Following data collection, the next step involved content analysis of the 

identified articles. We categorised findings based on key themes, such as effective 

coaching strategies, challenges faced by coaches and teachers, and the impact of 

coaching on student learning outcomes. Through this approach, we were able to 

identify patterns and trends emerging from various studies, as well as provide 

evidence-based recommendations for improved instructional coaching practices in 

the future. 

IV. RESULTS 

The Role Of Instructional Training In Modern Education 

The systematic literature review (SLR) conducted in this study highlights the 

transformative potential of instructional coaching and mentorship in fostering 

teachers' professional growth and enhancing curricular implementation. While 

existing research underscores the efficacy of coaching strategies such as classroom 

observation and structured feedback, a deeper exploration of emerging themes— 
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including differentiated coaching, technology integration, cultural responsiveness, 

and equity-focused practices—reveals a multifaceted intervention that demands 

systemic support and adaptability. Below, we synthesize findings from the original 

document scholarship to provide a comprehensive analysis of instructional coaching’s 

role in modern education. 

1. Positive Impact of Instructional Coaching: Beyond Confidence and Feedback 

The original SLR emphasized that instructional coaching boosts teachers’ 

confidence (90% of participants, Gibbons & Cobb, 2017) and openness to feedback 

(85%, Gibbons & Cobb, 2017). However, recent studies illustrate that these outcomes 

are merely the foundation of a broader spectrum of benefits. For instance, reflective 

practice emerges as a critical byproduct of coaching. Desimone and Pak (2017) found 

that teachers engaged in sustained coaching programs demonstrated a 25% increase 

in reflective teaching practices, enabling them to critically assess lesson effectiveness 

and adapt to diverse student needs. This aligns with Joyce and Showers’ (2002) 

seminal assertion that coaching increases the transfer of professional development 

(PD) skills to classroom practice by 95%, compared to 5% without coaching. 

Moreover, coaching catalyzes pedagogical innovation, particularly in complex 

curricular areas like STEM. Teachers in inquiry-based programs reported greater 

willingness to experiment with student-centered methods after receiving coaching 

(Darling-Hammond et al., 2017). For example, a middle school science teacher in a 

U.S. district shifted from lecture-based instruction to guided inquiry after six coaching 

cycles, resulting in a 15% rise in student problem-solving scores (Kraft & Lyon, 2022). 

Such innovation underscores coaching’s role in aligning teaching practices with 

evolving curricular demands. 

2. Differentiated Coaching Approaches: Tailoring Support to Teacher Needs 

A one-size-fits-all coaching model often fails to address the heterogeneous 

needs of educators. Cornett and Knight (2009) advocate for differentiated coaching, 

where strategies are customized based on teachers’ experience, subject expertise, and 

personal goals. Key examples include: 

a. Novice Teachers: Require frequent classroom observations and explicit 

guidance on classroom management. In a study of 150 first-year teachers, those 
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receiving weekly coaching saw a 40% reduction in classroom disruptions 

(Aguilar, 2013). 

b. Veteran Teachers: Benefit from collaborative goal-setting and peer mentorship 

opportunities. For instance, a veteran math teacher in Singapore transitioned 

into a "coach-leader" role, mentoring colleagues on differentiated instruction, 

which improved departmental test scores by 12% (Lee & Feng, 2021). 

Differentiated coaching also mitigates resistance. Aguilar (2013) reported a 40% 

decline in pushback when urban school coaches personalized feedback to align with 

teachers’ self-identified priorities. This approach aligns with Guskey’s (2002) PD 

evaluation model, which prioritizes individualized outcomes over standardized 

metrics. 

3. Technology Integration in Coaching: Virtual Platforms and Digital Tools 

The post-pandemic era has accelerated the adoption of technology in coaching. 

Platforms like Edthena and TeachBoost enable asynchronous video observations, 

real-time feedback, and data tracking, transcending geographical barriers (Zepeda, 

2017). A meta-analysis by Kraft and Lyon (2022) revealed that hybrid coaching models 

(blending in-person and virtual sessions) improved teacher retention by 15% in rural 

U.S. districts. For example, a virtual coaching program in Appalachia connected 

novice teachers with national experts, reducing attrition from 25% to 10% within two 

years. 

However, challenges persist. Baker et al. (2020) identified equitable access as a 

critical issue: 30% of rural teachers lacked reliable internet for virtual coaching. 

Privacy concerns also arise, as recorded lessons may expose sensitive student data. 

Addressing these issues requires district-level investments in infrastructure and clear 

data governance policies. 

4. Long-term Impacts and Sustainability: Institutionalizing Coaching Practices 

While short-term gains are well-documented, sustaining coaching’s impact 

requires embedding it into school systems. Schools that institutionalized coaching as 

part of their PD infrastructure saw a 30% increase in teacher retention over five years 

(Darling-Hammond et al., 2017). Key strategies include: 
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a. Embedding Coaching Cycles: Integrating coaching into annual PD calendars 

ensures continuity. For example, a Finnish school district mandates four 

coaching cycles per teacher annually, correlating with a 20% improvement in 

pedagogical practices (Sailors et al., 2020). 

b. Leadership Advocacy: Training principals to champion coaching during 

budget discussions ensures resource allocation. In Australia, schools with 

"coaching-friendly" leaders reported 25% higher program efficacy 

(Hargreaves & O’Connor, 2018). 

c. Alumni Networks: Former coachees in Michigan formed peer-led PLCs 

(Professional Learning Communities), sustaining improvements in 

formative assessment practices (Killion, 2018). 

Conversely, schools treating coaching as a transient initiative saw regression. 

For instance, a New York charter network discontinued coaching after two years, 

leading to a 15% decline in student engagement metrics (Kraft & Blazar, 2021). 

5. Cultural and Contextual Factors: Navigating School Ecosystems 

Coaching efficacy is deeply influenced by cultural and contextual dynamics. In 

collectivist East Asian schools, coaching emphasizing communal growth over 

individual critique achieved higher buy-in. For example, Japanese "lesson study" 

models—where teachers collaboratively plan and refine lessons—have been adapted 

into coaching frameworks, improving cross-disciplinary collaboration (Lee & Feng, 

2021). 

In contrast, high-stakes accountability systems (e.g., U.S. charter schools) often 

pressure coaches to prioritize test scores over holistic growth. A coach in Texas noted, 

"I’m torn between fostering creativity and meeting state benchmarks" (Kraft & Blazar, 

2021). To navigate this, coaches must adopt culturally responsive strategies, such as 

aligning feedback with local pedagogical values. In Indonesia, coaches 

incorporating kearifan lokal (local wisdom) into feedback saw a 50% increase in teacher 

participation (Rayendra, 2020). 

6. Coaching for Equity and Inclusion: Addressing Diverse Student Needs 

Instructional  coaching  is  increasingly  recognized  as  a  tool  for 

advancing educational  equity.  Coaches  trained  in  trauma-informed  practices  or 
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Universal Design for Learning (UDL) help teachers tailor instruction for marginalized 

groups. For example: 

a. English Learners (ELs): A California district trained coaches in Sheltered 

Instruction Observation Protocol (SIOP), resulting in a 35% increase in ELs’ 

reading proficiency (Sailors et al., 2020). 

b. Students with Disabilities: Coaches in inclusive classrooms promoted 

differentiated instruction, correlating with a 20% rise in engagement (Boveda 

& McCray, 2021). 

However, coaches themselves require PD on anti-bias frameworks. A study 

revealed that 40% of coaches unconsciously reinforced racial stereotypes in feedback 

(Boveda & McCray, 2021). Addressing this, the National Education Association (NEA) 

now mandates implicit bias training for coaches in its equity initiatives. 

7. Challenges Revisited: Mitigating Resistance Through Relationship-Building 

Teacher resistance remains a persistent barrier, often rooted in fear of 

evaluation. Rock et al. (2009) found that 60% of resistant teachers associated coaching 

with performance audits. Modern strategies to counter this include: 

a. Peer Coaching Circles: Small teacher groups co-observe lessons and provide 

feedback, framing growth as a collective endeavor. A Canadian school 

reported a 50% reduction in defensiveness using this model (Hargreaves & 

O’Connor, 2018). 

b. Transparency: Clarifying coaching’s non-evaluative nature is critical. 

Programs emphasizing this saw 70% higher participation rates (Knight, 

2018). 

Additionally, involving teachers in program design fosters ownership. A 

Chicago school co-created coaching goals with staff, achieving 90% buy-in (Aguilar, 

2013). 

8. Future Directions: Research Gaps and Recommendations 

While this SLR provides robust insights, gaps remain: 

a. Global South Contexts: Most studies focus on high-income countries. Research 

in low-resource settings (e.g., Sub-Saharan Africa) is scarce but vital. 
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b. Student Voice: Few studies measure how coaching indirectly affects student 

perceptions. A pilot study in Sweden found that students perceived coached 

teachers as "more approachable" (Sailors et al., 2020), suggesting fertile ground 

for research. 

c. Cost-Benefit Analysis: School districts require rigorous cost-benefit analyses to 

quantify coaching’s return on investment (ROI). Preliminary evidence suggests 

a strong financial return: for example, a $1 investment in instructional coaching 

yields  approximately  $3  in  long-term  savings  through  reduced  teacher 

turnover (Kraft & Lyon, 2022)." 
 

 
To visualize the key findings of this literature review, Table 1 summarizes the 

relationships between main themes, sub-themes, supporting data, and 

implementation contexts. This table provides a holistic overview of the impacts, 

strategies, challenges, and recommendations related to instructional coaching, based 

on a systematic analysis of the literature. 

 

Table 1. Synthesis of Key Instructional Coaching Findings 
 

Main Theme Sub-Theme Data/Examples 
Implementation 

Context 

 
Positive Impact 

Increased Teacher 

Confidence 

90% of teachers reported enhanced 

confidence (Gibbons & Cobb, 2017) 
Urban schools in the U.S. 

Receptiveness to 

Feedback 

85% of teachers became more open to 

feedback (Gibbons & Cobb, 2017) 

Performance-based school 

districts 

 
Differentiated 

Approaches 

Novice Teachers 
40% reduction in classroom disruptions 

after intensive training (Aguilar, 2013) 

Schools with high teacher 

turnover rates 

Veteran Teachers 

12% improvement in exam scores 

through peer collaboration (Lee & 

Feng, 2021) 

Secondary schools in 

Singapore 

 
Technology 

Integration 

Virtual Platforms 
15% increase in teacher retention in 

rural U.S. (Kraft & Lyon, 2022) 

Hybrid (virtual and in- 

person) programs 

Technological 

Challenges 

30% of rural teachers lack internet 

access (Baker et al., 2020) 

Remote regions in 

Appalachia 

Long-Term 

Sustainability 

Systemic 

Integration 

20% improvement in pedagogical 

practices in Finland (Sailors et al., 

2020) 

Structured national 

education systems 

Equity-Focused 

Coaching 

Marginalized 

Students 

35% increase in reading proficiency 

among ELs (Sailors et al., 2020) 

Multilingual school 

districts 
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Synthesis and Implications 

Instructional coaching transcends mere skill-building; it is a catalyst for 

systemic change. To maximize its potential, stakeholders must: 

1. Adopt Hybrid Models: Blend virtual and in-person coaching to enhance 

accessibility. 

2. Prioritize Equity: Train coaches in UDL, trauma-informed practices, and anti- 

bias frameworks. 

3. Embed Coaching Systemically: Integrate it into PD calendars, leadership 

training, and budget priorities. 

4. Foster Collaborative Cultures: Normalize coaching as a growth mechanism, 

not a punitive measure. 

By paying attention to these dimensions, instructional coaching can develop 

into a transformative force that not only improves individual teaching practices but 

also contributes to a more equitable and effective education system, ultimately 

benefiting all stakeholders involved. 

 

V. CONCLUSION AND SUGGESTION 

Instructional coaching and mentorship play a vital role in supporting teachers' 

professional growth and curriculum implementation. Through effective coaching 

processes, teachers can enhance their teaching practices and, in turn, positively impact 

student learning outcomes. This literature review demonstrates that strategies such as 

classroom observation and structured feedback can enhance coaching effectiveness; 

however, challenges such as resistance from teachers and lack of support from school 

leadership must be addressed to achieve sustainable success. 

In light of these findings, we recommend that schools and educational districts 

invest resources in well-planned and structured instructional coaching programmes. 

Additionally, it is important to involve teachers in the planning and implementation 

processes of these programmes, ensuring they feel ownership and commitment to the 

success of coaching. With a collaborative approach and adequate support, 

instructional coaching can become a highly effective tool for improving the quality of 

education and student learning outcomes. 
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